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Higher level thinking is required before children can
do religious thinking. Before the age of fourteen most
children show little facility to abstract independently.
Many educable men"tally retarded (EMH) chi ldren are limited
in this way throughout their lives. Others can be stimulated
to perform some silnple abstraction. The f)resent investigator
speculated on the basis of teach'ing experience that Et~R's
could develop higher level of response patterns if efforts
were made to use both control led questioning and positive
reinforcement as stimulating factors. It was suggested
that as the retarded chi ld experiences satisfaction in
successfully responding he would be motivated to increase
his correct responses. This conjecture was submitted to
•
verification in the present study.
Statement of the Problem
The teacher may be a crucial variable in establishing
pupi 1 response patterns. Therefore the study under
consideration attempts to explore the effects of the
2teacher's efforts to elicit from educable tllental1y retarded
(EMR) chi 1dren responses to higher level questioning re-
quired for their growing abi 1ity to do religious thinking.
Through her application of seven weeks of carefully planned
questions, the writer sought to answer the following
questions:
1. Does planned questioning elicit higher level re-
sponse with EMR's?
2. Can the chi ld's level of cognitive functioning be
modified by teacher technique?
3. Which level of response is most readily modified by
planned que~tioning?
Since the present investigation was a sub-study of a
project on the use of fi 1m and its effects on EMR's the
writer also attempted to consider the fol lowing question:
1. Does the use of instructional filrn exert an
influence on the level of response for EMR's in an
instructional period?
Justification of the Study •
The retarded child often suffers frOD) lack of chal·..
lenge and intellectual stimulation. Since any child's
de vel 0 prne ntis 1i mite d \v he· n he 1ac ksst i mu1a t i CJ nand c hal -
lenge, it is easy to see the effect of their absence on the
retarded child's life. Lest the retarded child suffer
3crippling religious forrnation, his educators seek to supply
proper rnotivation. There is a def·inite relationsh,ip be ..~
tween the chi ld
'
s abi lity to deal 'vJith his persistent life
situations and his ability to find religion meaningful.
True, EMR's do have lirnited ability in reasoning., but it is
equa 11 y true tha t some teachers nlay not be cha 11 eng i ng
EM RIS a bi 1i t Y toth ink tothe i r 0 pt i mu In •
EM RIsha ve ash 0 r teducat ionall i f e . By t he time
these chi ldren complete their academic and vocational
training they must have an adequate cognitive habits to
sustain them for their entire future. There is, therefore,
the need for optimal challenge during these short acadernic
years.
Since EMR's tend to be easil'y distractable and have
short attention spans the teacher must use attractive
instructional materials and carefully selected teaching
methods. Results of recent research suggest that perhaps a
combination of instructional fi 1m and controlled question-
ing may be an appropriate combination of media and method.
If EMR's gradually develop ability to deal with con-
cepts, they acquire this ability through maturation and
stimulation. If EMRls (M.A~ 5~5 to 7-5) are able to begin
responding to higher level questions of a religious nature,
one should test to vJhat degree they are successful. Inabi 1i ty
4to maintain high accuracy should be no deterrent to asking
this kind of question, since growth presupposes challenge.
Limitations
The study was conducted within the framework of thirty-
four lessons during a seven week period and with reference
to a relatively small number of subjects.
Two other factors might be considered limiting althoLJgh
the investigator did not find them so: (1) the fact that
this was a sub-study to a doctoral study which asked
questions that were proposed for this investigator's study,
(2) the materials (sixteen millimeter silent colored film)
used for the experimental group had not been subjected to
previous test for instructional media and, (3) all sub-
jects were an intact population from a small residential
school.
Also limiting is the fact that all subjects were EMRls
with various learning disabilities. No previous classifi-
cation of each subject's particular learning problem had
been made. On the basis of a three week readines~ program
it was presumed that the proposed study would be educational-
ly beneficial to all who participated.
Clarification of Terms
EMR--educable mentally retarded:
5A ternl used to refer to menta 11 y retarded persons whc)se
disabilities are such that they are incapable of mean-
ingful achievement in traditional academic subjects such
as reading and arithmetic. Also used to refer to those
mentally retarded children who may be expected to main-
tain themselves independently in the community as adults
or to that group of mentally retarded obtaining IQscores
between 50 and 70, 75 or 80. 1
~~stioning_-- verbal interact.ion VJhich the teacher uses as
the teaching instrument with which to effectively arouse and
sustain interest and attention of the pupils, provide pupil
participation, and stimulate productive thinking in the
pupi 1s. The ques t ions used to s t i mu 1a te responses vJere s i m-
plified conceptually and the vocabulary was carefully con-
t ro 11 ed .
Levels of Questions-- Three levels of questions were asked
of the st.udents:
Level one was either interrogative or semi-structured
in form~ It was used only to check the child's conscious-
ness and awareness of the matter under discussion~ Illu-
stration: Teacher-"God is a loving Father ... Who is God?'1
Or "God i s good. God i s what 71t This type of question
demanded simple repetition and nothing more.
Level two questions demanded factual response:
Illustration: "vJho made the world?" This indicated the
----------,--,--,--->_.~.._>----~--~ .._-------_.- ----------------
lprepared by Rick Heber, A Manual on Terminology and
C1ass i fica t i on i n Me ~ tal Re tar da t i 0 n~t~~rl·l·1T'a~fn-atltlc·;·--Con·nec·t·i -
cut-:Amer l-canAssoc fatTOn-6-Fl'Menta··1-0ef-i ci ency, Se,pternber,
1959), p. 98.
6development of a frame of reference, an abi lity to listen
and be able to recall previously taught information. These
questions challenged both short-terln and long-ternl (inforlna-
tion from the previous lesson) retention.
Level three questions consisted of "why" and "how Jl
questions which required a causal explanation, more abstract
reasoning, and/or an interpretative response. Illustration:
"Why is man greater than animals?"
Social Reinforcement-- Rewards are cal led social reinforcers;
they tend to increase the likelihood that a given behavior
will be repeated.
Research Question
It is hypothesized that the consistent use of con-
trolled questioning and praise as reinforcernent \AJith
educable mentally retarded children yields an increased
facility to deal with questions requiring a higher level of
response~ Secondly, the investigator hypothesized that the
use of instructional films would exert a positive influence
on educable mentally retarded chi ldren's ability to respond
to higher level questions.
CHAPTER II
REVIEW OF LITERATURE
Religion and the Retarded Child
If the Church were to neglect bringing the 'good
news' to anyone group of her members she would be contra-
dieting her essential mission. A recent defense of the
mentally retarded child and the Church's ministry elaborates:
••• that which Christianity is all about is universal.
No period of history, no group of people- is excluded
from its influence. If we really believe that Christ
wishes to make Himself available to every person, then
we realize that Christ accepts people as they really
are; and some people are mentally retarded. God under-
stands, far better than we, the problems these persons
bring to every learning situation, including learning a-
bout Him. God still wants to come to them. He still
wants them to come to Him. Religious instruction makes
this union possible. 1
For centuries the Church has been a bulwark between the
retardate and a hostile society. However, it has only been
in the recent decades that there has been an increasing
interest and concern in regard to the religious education
of retardates.
The psychologist would provide a second reason for
lSister Mo Sheila Haskett, JlWhy Teach Religion to the
Retarded Child?IJ, The Parent Educator, (January, 1969), p. 7A.
7
•8
teaching religion to the mentally retarded ••• The aspects
of the human person--body, mind, emotions, soul--are
intermingle~ so thoroughly that we cannot think of them
separately.
Bissonnier is one of the most important contempory
advocates for this apostolate. He offers both principles
and methods to the teacher of retarded children. He begs •••
Let such children approach the Lord ••• and let us not be
among those who try to keep them from Him. Let us be-
lieve in their worth, in their reason for being. Let
us know, in one word, how to love them as God Himself
loves them, He who had His reasons for allowing their
life, for maintaining their presence amongst us, on our
earth and in His Church, of which they also are members. 3
It is acknowledged, of course, that learning potential
varies greatly among retarded. If educators are to communi-
cate effectively, it is necessary that they adapt the ma-
terial to the child1s particular level of re~diness.
It is the religious educator1s responsibility to make
an effort to create IIGod-consciousness ll , to teach truths of
the faith, and to help the child develop to the fullest as
a person and a Christian. To realize her goals the teacher
must attempt to provide an environment needed for positive





-~-----~---------='-'----~-..,...~--~Deficient Children (Brussels: Lumen
9Goldnlan insists that the llteacher1s major task -is to
communicate truths on an intellectual plane, whereby
religious thinking is engaged at as high a level as the
ability of the pupil will allow. l,h Again he maintains that
from an earl y age the chi 1d "i s forilli ng a seri es of
religious concepts and developing a theology ... which is
continually changing as he thinks about God and his activi-
ties in the \\forld." 5 For the chi ld, whether his rel~ig·ious
dE.:velopment is normal or slow-rate, there is a long "period
of apprenticeship, experimentation and searching in child-
hood religion which must precede adult religious thinking." 6
It is suggested therefore that stimulating the children
visually with adequate nledia and stiiTiulating therll verl)al1y
to higher level questions will ready them to deal with
higher level religious thinking.
Religion Readiness
Although the concept of readiness is centuries old,
it has taken on new dinlensions in contemporary educatione
It is no longer considered just a phase in a chi ld's educa-
tion but a necessary factor in all forms systematic
4Ronald Goldman, Religious Thinkin~'l fron) Childhc)od to
Ado 1escen c e (L 0 ndon : R"O u t 1edg i-a na·-K.e fTa'n-PaLi--r:~1-9-(4)'~'<- '-p~;-'-"3-.
5 I bid.. , p. 5 1
6 I bid.
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learni ng at all level s. It is onl y a part of the i nstruc-
tional process but its desired product. Any new learning
is built upon some previously acquired kno\~Jledge or ability
which opens further and new learning.
Wed0 not wa i t for chi 1d r ell tog r 0 vv' i ntorea dine s s
for religiono Teachers must assist in the process of readi-
ness by appropriate preparatory learning.
When and if the principle of readiness is fully ac-
knowledged it ought to facilitate learning for all students.
Goldnlan states:
Waiting passively for readiness to develop is no part of
the function of the religious teacher. Many could well
be less zealous and nlore patient, since undue and un-
suitable pressures can set up negative attitudes as in
other subjects. But active preparation which enriches,
directs and stimulates relevant experience may be the
most important function for infant school teachers in
religious education. This preliminary experience is the
foundation upon \~Jhich the later teaching is based, but
all too frequently in the past we have been so eager to
get on \!Jith 'the real teaching of the gospel I that in-
adequate foundations have been laide Without this valu-
able initial work, much of what is taught may result
in a mere religious vocabulary or the crystallizing of
ideas too soon, which prevents a child reaching forward
to higher levels of thought. Far from helping the child
we impede his religious growth.?
What Durbin says regarding reading can be aptly applied
to the teaching of religion.
A rEadiness program that insures the chi id's success
7Ronald Goldman, F~eadiness for Religion (London:
Rout 1edge and Kegan Pau 1, 1965), p. L~Lt.
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through the sequential skill presentation and repetition
afforded by interesting supplementary activities- to
reinforce previously taught skills when necessary is
especially important for the retarded chi ld whose self-
confidence, effort and consequently his performance are
in jeopardy if he fails ... as a result of inadequate
preparation. 8
There are different levels of development in a child's
life when he can receive certain methods and content and
they wi 11 be more advantageous in helping him grow in
readiness. Religious educators must observe this pattern
of development and realize that there are certain religious
truths that may be aptly developed at certain moments in a
chi1d
'
s growth. It wi 11 be new experience in addition to
past experiences which prepares children for the next stage
of development as well as fulfilling present spiritual
needs.
Goldman isolates three kinds of religious readiness:
( 1) erno t iona 1 rea dine s s , (2) ph Ysica 1 rea dine s sand (3) i n -
9
tellectual readiness.
"Values and ideals can be seen and comprehended by
students when the living processes and conditions which
1ead to those idea 1s a re a 1ready known fa vora b 1Y by them. ,.1 a
t1Hary Durbin, Teaching Techni~~_Jor Retarded and
Pre-Reading Students (Springfield: Charles C. Thomas,
1967 ), p. 20 c
a7Go1dman, Ope cit., pp. 45-57.
10Asa bel Woodruff, Basic Concepts of Teaching (San
Francisco: Chandler Pub11shing Co., 1961), p. 22g.
12
Chi ldren are usually well disposed toward religion and
religious teaching and they can easily be motivated in
relation to religion. It is the child's environment, es-
pecially his relationship with his parents that supplies
the proper emotional readiness for religion~ However, with
the institutionalized retardate the religion teacher pro-
vides stimulus for more adequate and altruistic emotional
readiness for religion. She does this various ways; among
others, by promoting a sense of the sacred, adequate chal-
lenge and her high quality motivation.
Physical readiness is needed insofar as it helps the
child to participate in appropriate activities. There is
such a close interplay between body, mind and spirit that
physical readiness does contribute to a chi ld's religious
education.
There are various ways of designating the stages of
intellectual readiness. The present author borrows Goldman's
two basic readiness stages: pre-religious and sub-religious.
It is at the pre-religious stage that chi ldren find it
difficult to conceptualize religious truths without distort-
ing them. At this stage everything i s a source of wonder to
the ch i1 d . A curriculum i s needed i n \tJhich the wonder of
God's wor 1d i n nature, animals and all experiences can
guide the ch i 1d to the realization that i t i s a 11 part of
13
the divine creation. 11
Children at the sub-religious stage are characterized
by intellectually appearing to be ready to absorb a great
deal of data and are able to relate these facts one with
the other. Life-themes such as homes, people who care for,
and help others are most appropriate content for a curricu-
lum at this stage. Using life-themes enables the chi ld to
acquire a definite sense of relation between religion and
1 · 12everyday lfee
These are the readiness stages or the preparatory
stages for more abstract modes of thinking. At the same
time the limitation of the students should not deter the
teacher from assessing higher levels of readiness as well
as stimulating them through her teaching strategies.
Readiness for the retarded child involves a much more
elongated process and demands much greater attention to the
various readiness factors. Attention, sustained interest
and motivation cues must becon1e refined in teaching strate-
gies designed for these chi ldren. Neverthe1ess, the slow
rate of readiness acquisition does not preclude eventual
attainment of the kind of capacity demanded for r~ligious
thinking. At each succeeding readiness level there is a
11 Go 1dma n, op._c iJ:.. , p. 47.
12Goldma n , 0~it., P• 48.
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greater facility to deal with more abstract religious think-
ing, less primitive prayer forms and clarification of dis~
torted religious concepts provided the student has had
educators sensitive to his readiness and willing to
challenge him to further growth.
Relationship Between
Language and Conceptualization
Oral language is the tool most commonly used to com-
municate thoughts. These thoughts or concepts were born as
a result of numerous perceptual experiences. The quality
of conceptual development' depends on the quality and
variety of these general and specific experiences. After a
concept has been acquired,
the idea.
language is used to manipulate
Since every idea has its words and all words stand for
ideas the person possesses, it is true to say that the
size of one's vocabulary is a good index of'his mental
powers because it is a fair measure of the number of
concepts he has and can use in his thinking. 13
There has been a great deal of research in recent
'decades on language development and its depe~dence upon the
cognitive processes.
Papania, as cited by Badt, to find whether mentally
retarded children were less abstract in defining words than
13Woodruff, op~_.cI!.., p. 81.
15
normal chi ldren with the same mental age. He found that
though mentally retarded children of a given age could de-
fine as many words as normal children of the same mental
age, they defined words at a lower level of abstractness. 14
Spreen, in a study of the relationship between intel-
lectual and language development in mental retardation,
affirmed that there is a relative independence between
language and intelligence. However, he also stated that
there are relatively high correlations obtained between
intelligence and measurements of vocabulary up to a mental
. 15
age of seven or eight years.
McCarthy suggests that linguistic defects can 'cause'
intellectual defects and the converse may be equally true.
Many factors contribute to the d~velopment of expressive
language. However, McCarthy views the child's etiology,
intelligence and environment as the most influential factors
16in language development.
Reiss studied the implications of Piaget's developmen-
14Marg it 1. Badt, "Levels of Abstraction in Vocabulary
Defi ni tions of Mentally Retarded School Chi ldren, 'I Arnerican
Journal of ~nta2-Qefi..~~_e'2cy_, LXIII (1958), pp. 24l~2I~6.
150t fried Spreen, "Language Function in Mental Retar-
dation: A RevieyJ: Part I," J\nlerican Journal of Mental Defi-
ciency, LXIX (1965), pp. l+82-L~9-2.-···
16Jarnes McCarthy, "Linguistic Problems of the Retarded,1I
Mental Retardatic)n r\!?~-!~acts2-. I (1964), pp. 3 .. 2-1.
16
tal psychology for mental retardation. Piaget's theory of
intelligence described as a sequence of developmental, steps
is applied by Reiss to the area of mental retardation.
"Piaget postulates a definite sequence of developrnental steps,
a sequence whi ch i s i nvari ant for all i ndi vi dua 1s. 111 7
Piaget and Inhelder proposes that 11 ••• mental backwardness
comes from a partial or total stop in mental functions at a
certain level of normal deve1opment. 1I18
Piaget's work does raise the question for special
educators regarding the possibility of devising a method of
instruction which may accelerate the development of intel-
lectual functions, even for those whose development is
retarded.
Reiss finds little evidence 'to support this position.
Most educators indicate that this type of acceleration is
unattainable. He cites Berlyne as indicating ~at training
enabled chi ldren to make responses typical of a more ad-
vanced stage but lack a degree of understanding. Reiss
futther states that Smedslund shows that teaching methods
designed to elicit methods of problem solving are more
17Phi1ip Reiss, 'IImp1ications of Piaget's Developmen-
tal Psychology for Mental Retardation,I' American Journal of
Mental Defic:.iency_, LXXII (November, 1967), p. 3b"l'.·
18Jean Piaget and Barbel Inhe1der, "Diagnosis of Men-
tal Operations and Theory of Intelligence," Americ.an Journal
of Mental De!ici~s1'.., LI (January, 1947), p.4Cff:---''---
1 7
effective than teaching methods that focused on training
specific responses. Reiss suggests that tl ••• it rnay ~e pos-
sible to foster intellectual development if the procedures
lead the chi ld through responses which usually contribute
to such development. 1119
Since it is the teacher who can supply a number of
concept building experiences, it is she who will be instru-
mental in dccelerating growth if it can be done. In a
study of cognitive processes in the classroom, Taba states
that teacher behavior consists in focusing, extending and
lifting. Focusing presents the cognitive task, the extend-
ing operation serves to help the chi ld assimilate and the
lifting operation raises the thought of the child toahigher
.. 1 1 2 0cognltlve eve.
Teacher-Technique in Relationship
to Level of Response
Educa tiona 1 resea rche r s ha ve been vJork i ng on the prob-
1em of teacher effectiveness for many decades.
The present author's concern is the method or tech-
nique of teaching that will promote greater teacher-pupil
interaction and s"imultaneously facilitate higher levels of
19 Re iss, op. _ci~., p. 367.
20B. Othanel Smith, The Evaluation of Teaching, (Wash-
ington, D. C., George Banta Co., 1967), PP."-b5--8Ll--.-
18
student performance.
MinsJ<off studied teacher-pupi 1 verbal interaction in
special classes for the mentally retarded with special re-
ference to the way in which the teacher uses her language
to promote productive thinking in her students. She com-
pared the teacher-pupi 1 verbal interaction of teachers in-
structed in the use of teaching method designed to enhance
productive thinking in the mentally retarded (~e inductive
method) and teachers using other methods. It was found
that practically all the teacher questions were in the
cognitive-memory category and only a few in the productive
In addition to communicating facts and content of a
given area, the verbal action of a teacher must also stimu-
late thought and encourage pupil participation.
The purpose of using planned questions as a teaching
technique is to both initiate thought and invite pupil par-
ticipation. Questioning may be a needed techniques for
young children who are experientially deprived and have not
developed a wide frame of reference from which to share
personal ideas spontaneously.
21Esther H. Minskoff, 'JVerbal Interactions of Teachers
and f'v1ental1y Retarded Pupil," Unpublished Doctoral Disserta-
tion, Yeshiva University, 1967.
19
A recent study provides the rationale for such a
question technique study. Floyd sought to discover how
teachers use the oral question as an instructional instru-
mente Forty teachers designated by their principals as
thei r "best" teachers of the primary 1(~ve1 were chosen for
the study. Lessons were recorded and careful attention was
given to the number of words spoken by the teacher and the
type of questions that were asked. The inv~stigator found
a high number of questions but the ITlajority fell into the
two categories of memory or information. There were few
questions that motivated thinking or were indicative of the
students readiness for further learning.
Floyd concluded that the questions were limited in
scope, ineffective as teaching in~truments and the teachers
d f h 1 1 f 1 .. 22seene unaware 0 t e pSyC 0 ogy 0 ora questlonlng.
Carner insists that the teacher's role must be an
active one in deciding what types of thinking are required
before questions can be asked which will channel the think-
ing processes in the right direction. Even though Carner
applied his comments to reading teachers the application
can be readily made to teachers of religion:
One of the major avenues through which we can help guide
and shape pupi 1 's thinking is recognizing the importance
----------,_.-----------
22Williarn D. Floyd, "00 Teachers Tal~< Too Much?"
The Instructor, (October, 1968), ppe 53-150.
20
of proper questioning ... However, questioning is an art
and will be most effective when the teacher understands
the thought processes through which t~e learner must
progress in a given learning situation. 23
Fox, in effort to evaluate teacher and student perfor-
mance borrowed a standard of criteria devised by Bradfield
and Moredock. Fox designates six levels of performance in
his study. The first three levels of this analysis coin-
cide with the present researcherls method of evaluating
student response.
Level 1- This is the level of initial contact. Student
can repeat or duplicate what has just been said, done,
or read. Indicates that student is at least conscious
or aware of contact with a particular concept or process.
Level 2- To perform on this level, the student must be
able to recognize or identify the concept or process
when encountered later, or to remember or recall the
essential features of the concept or process.
Level 3- Here the student can compare and relate this
concept or process wi th other concepts or proc:esses and
make discriminations~ He can fornlulate in his own words
a definition, and he can illustrate or give examples.
Fox emphasizes that teachers must be aware of the fact that
if students are expected to perform at a high level than
the method of teaching must be one that develops this skill. 24
The present writer assumed that social reinforcement
23Richard Carner, 11Levels of Questioning'} in Studying
Teaching, Raths, Pancella and Van Ness, editors (Engle'yJood"::'-
Cliffs, N.J. it Prentice Hall, 1967), p. 183-
2L~Fred W. Fox, "Levels of Performance in Teaching" in
Studying Teaching, Raths, Pance11a and Van Ness·, editors
(EnglewoodC1if-fs-, N.J., Prentice Hall, ,1967), pp. 153-155.
21
was needed. Pupil IS responses to purposeful and planned
questions can serve to be their best motivation. As they
are express.ing themselves, chi ldren are receiving imillediate
feedback about their self-expression. When praise is used
as reinforcement it can be a natural and powerful motivator.
"In any attempt to initiate learning or development, the
role of encouragement must be recognized. 1I25 Sincere
praise and encouragement show faith in the chi ld and recog-
nize his efforts; they imply acceptance of the individual
as he is. They enhance the development of the chi ld's self~
esteem. Praise is particularly important at the primary
level, since interpretations relevant to work tasks and social
life are developed at this time. Since peer approval is o~
ten influenced by the teacher's acceptance and encouragemen4
honest praise from a teacher is usually a powerful factor
toward group acceptance, and consequently, toward student
growth. .
Teacher-pupil interaction and pupil-pupil interaction
can also be a good stimulus to social development. Piaget
stresses repeatedly the importance of interaction with
-,----------
250an Oinkmeyer and Rudolf Oreikurs, Encouraging
Chi 1dren to Learn: The EncouraSJenient Process;-TE-rlgl ewood
--"~------.-~·-·--"-···-~"·-"·-··_-···-"--···-··--T·---· .----Cliffs, N.J., Prentice Hall, 1903), p. L~7.
22
peers as a means of helping the child to grow from egocen-
26
trism.
"psychologists ha\/e noted that gratification in one
area tends to instigate a feeling of well-being that extends
i ntoothe r area S 0 fan i ndi vi dua 1 I S 1i f e • II 2 7 I f 0 ne a pplie s
this premise to satisfaction in religious education, one
can postulate a positive transfer to religiously motivated
beha vi or.
Use of Instructional Film
with the Mentally Retarded
Since Itard, educators have been -searching for teach-
ing techniques and tools that will assist the teacher in
providing optimal learning situations for the mentally
retarded.
The chief avenues of learning are the five senses.
Even early special educators recognized the importance of
of training in this area.
Since 1910, the use of film as an educational media
has been recognized. However, very few studies exist on
the utilization of film and its effectiveness in teaching
the mentally retarded.
26Russe 11 Stauffer, Teachi ng Readi ng as a Th~'2ki ng
Process, (New York: Harper and Row Publishers, 1969),
pp. 37L}-396.
27Marie Huges and Associates, IJThe ivlodel of Good Teach-
ing" in Studying TeachinSL, Raths, Pancellcl and Van Ness, edi-
tors (Englewood Cliffs, N.J., Prentice H~J1_" 196]), p. 23.
/
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Harshman and Mahoney's study served as a forerunner
in evaluating the use of fi 1m with the mentally retarded.
Sound film was used as an aid in teaching a unit on trans-
portation to a group of boys from a sp~cial class. Findings
disclosed the positive value of this type of media in teach-
·f· .. · 1 d· 28a specl lC unlt ln SOCla stu leSe
Goldstein studied the use of fi 1m in training educable
retardates. His object was to prove that there is a marked
increase in the learning and retention of facts by educable
mentally retarded children with the use of selected film.
His study has shown the value of motion picture in develop-
ing personal, social and occupational abilities of chi ldren
with retardation. Goldstein stressed the importance of
fi lms containing concrete rather than abstract content. 29
Collins, a religious educator, believes:
Experiment and research conclusively demonstrates that
fi lms save time, contribute greatly -to retention, add
vividness to learning, and reinforce methods of teaching
so that the effectiveness of instruction may be improved
as much as 50 per cent.3 0
28H. Harshlllan and A. Mahoney, "Fi 1m Ltearning by Retard-
ed Pupil.s and Illiterates," Educational Scree~, (1938),
pp. 359-60.
29Edward Goldstein, Selective Audio-Visual Instruction
fo r ~~~n ta 11 t Re ta r~ed_ Pup iTs-rSp'-r-rngfi e 1d-,-1"r-l-l- no,-s: Cha r1 es
C. Thomas Publisher, 1964).
30Reverend J. Collins, CCO ME;thods in tv10dern Catechetics
(Milwaukee: The Bruce Publishing Co., 1966), p. 70.
Sister Judith, MHSH, states that at every level the
teacher is the best audio visual aid. 'tBut wisely selected,
carefully prepared films and filmstrips, used in a persona-
lized way, may be an extension of the teacher's personality,
and increase his effectiveness. I )3 1
Film and its possible effectiveness in teaching
religious truths to retarded chi ldren has been recognized
by religion teachers. Many catechetical experts in special
education advocate the use of audio-visuals in the religious
education of these children.
Butcher accentuated the need for a religious curricu-
lum specifically designed for the mentally retarded. He
recommended the use of audio-visual aids as an effective
technique in presenting religious. truths to mentally retard-
ed children. 32
LoBianco reflected the growing concern for the
education of mentally retarded within the Church and strong-
ly urged that more effective preparations should be made
for the special education and treatment of the mentally
retarded. Religious educators must provide stimulating
31Sister Judith, MHSH, IIFi lms, Filmstrips for Grade
School Religion" in Aids for Religion Teacher: Some Proce-
dures and Technigues, Sister Marie McIntyre, editor (Hunt=-
ington, Indiana, Our Sunday Visitor, 1968), p. 53.
32Reverend B. Butcher, "Catechetical Means of Teaching
the Retarded," National Catholic Association Bulletin,
(August, 1965), pp. 534-37.
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experiences that will help the child to have a more complete
understanding of religious truths. 33
Mialeret emphasizes that teaching films must be de-
signed for specific classes and definite age groups. He
also notes that:
Many chi ldren in the younger classes retain a new idea
in school only is so far as it is presented to them in
a context which engages thei r affectivity, wheth~r it be
funny, comic, moving, troubling or frightening. 3
An important psychological aspect that should be con-
sidered is the empathy phenomena and the behavior of the
child spectator. Michotte has aided Mialeret in clarifying
this idea. Empathy phenomena, he says:
occurs when a spectator of an action by another person
'lives' it himself to some extent and does not merely
try to comprehend it in a purely intellectual way by
classifying it into one conceptual category or another. 35
Travers warns educators of the danger in flooding the
learner's sensory modalities. He states that learners can
generally utilize information from only one source at a
33Reverend F. LoBianco, lIThe Spiritual Equality of All
God's Children," National Catholic Association Bulletin
( Augu s t , 1965), pp. 52 7- 34. t-·
34G. Mialaret, The Psychology of the Use of Audio-Visual
Aids in Primary Education-~-(f\Jew Y-o-i-k: Unesco Publications Cen-
ter, 1966), p. 34. -
35Ibid., pp. 126-27.
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6"time. 3 Perhaps this justifies the use of silent, single
concept film in teaching the mentally retarded.
Hocknlan states that the silent film is nonetheless a
ma t ion p -i c t ure . It presents reality pleasingly and can-
vincingly to the spectator. The motion picture also gives
the mind a flow of images which are so real that the spec-
tator easily identifies with the fi 1m. Silent film enables
the viewer to concentrate more entirely on the matter pre-
sented. 37
Unfortunately, there are no films of this kind
available for slow learning children who are mentally at a
prima r y 1e ve 1•
Summary
In the present chapter, the related literature was sur-
veyed under the following topics: religion and the retarded
chi ld, religious readiness, relationship between language and
conceptualization, teacher-technique in relationship to level
of response and the use of instructional film with the men-
tally retarded.
The literature reveals a new interest and honest concern
36 Ro bert Travers and Others, Studies Related to the De-
sign of Audio~Visual Teaching Materials (U.S. Office of Edu-
cation-,-Flnai Repo'rt, Contract "No.'3"=2o-oo, Kalarnazoa, fv1ichi-
ga n, Ma y, 1966 ), p. 2 71 .
37Wi lliam Hockman, Projected Visual Aids for the Church
(Boston: Pilgrim Prc~ss, 1947).
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in regard to religious education for mentally retarded chil-
dren. At the same time many factors must be considered in
planning a religious curriculum for the mentally retarded.
Admittedly, educators must be aware and knowledgable of
materials that can help make learning an enriching experience
for the child. However, of equal importance, is the continued
effort of religious educators to use techniques that wi 11
stimulate these chi ldren to the greatest possible develop-
ment of their potential. This survey has indicated that the
mentally retarded, as well as any other individual in en-




Every child has the right to the opportunity to deve-
lop to the optimum of his capabi lities. Special educa-
tors of today are concerned with techniques and media that
wi 11 aid in fully developing the chi 1d. Religious educator~
too, are becoming increasingly aware of their obligations in
stimulating mentally retarded children to their highest
potential in religious growth and education.
This study, therefore, was initiated in an effort to
investigate the use of planned and controlled questioning
as a technique to pronlote higher level response in educable
mentally retarded children during religious instruction.
In addition, effectiveness of si lent film in faei lita-
ing response of educable mentally retarded chi ldren was also
explored.
Population of the Study
Subjects for the study were twenty educable mentally
retarded chi ldren from St. Coletta School, Jefferson, Wiscon-
sin, a private residential facility. Thirteen boys and seven
28
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girls were involved in the study. At the beginning of the
research project all twenty chi ldren were judged to be free
from undue emotional stress and serious perceptual problems
other than those presumed because of their handicap. The
children were divided into two groups and were selected and
equa ted accord i ng to nlenta 1 age and i nte 11i ge.nce quot i ent .
The t-test was employed to determine significance of the
differences between the groups. Results are indicated in
Table 1.
The sample for this study included ten subjects in
each group. The film group consisted of six boys and four
girls; the non-film group contained seven boys and three
girls. Sex was not considered a relevant variable.
Three students of the fi 1m group vvere spending thei r
first term at the school; one was beginning the second year
and six had been at the school two full years or more. The
non-film group had two students in their first term at the
school and four were beginning their second year. All the
others of the non-fi 1m group had been at th~ school for two
yea r s 0 r rno r e .
Mental ages of the chi ldren in the fi 1m group' ranged
from 66 months to 89 months, with a mean mental age of 76Q5
with a standard deviation of 2.58. The non-film group
shows a mean mental age of 77.7 with a standard deviation of
TABLE 1
STATISTICAL RESULTS OF INITIAL
COMPARISON BETWEEN FILM
AND NON-FILM GROUPS




IFilm 76.5 7.74 2.58 1
M.A. • 12 I . 76 • 16 Nonsignificanti
tI 8.06 2.68Non-Film 77.7 I
Film 62.10 7.39 2.46 I tI . Q. .50 1 .78 .28 Nonsignificant
,
iNon-Film 61 • 60 7.36 2.45




2.68 . and a range of 65 months to 88 months. There was no
significant difference between the groups.
The intelligence quotient as measured by the Stanford-
Binet, Form L-M was found to be almost identical. The IQ' s
of the film group ranged from 49 to 74 with a mean IQ of
62.10 with a standard deviation of 2.46. The IQ' s of the
non-film group ranged from 54 to 77 with a mean IQ of 61.60
with a standard deviation of 2.45. The t-test was insigni-
ficant at the .05 level of confidence.
Chronologically, the film group ranged from 110months
to 149 months, with a mean chronological age of 125.5months.
The range for the non-film group was 107 months to 153month~
with a mean chronological age of 131.4.
Teacher
The same teacher taught both the film and non-fi 1m
groups and used the same orientation, presentation, number
and level of questions, and conclusion for both the film and
non-film groups. This insured the similarity of the equated
instructional situation. The fi 1m group differed only in its
daily viewing of sixteen millimeter films. Alternate non-fi~
visuals were supplied for the non-film group by the teacher.
Conditions for the Study
The present investigator had agreed to serve as the
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pilot teacher in a doctoral research project on the use of
film in presenting religious concepts to mentally retarded
children. It seemed fortuitous, then, to seize the opportu-
nity for a sub-study which would incorporate planned and.
controlled questioning as the teaching technique. This
technique would presumably derive the most meaning from the
presented concept, stimulate the children to higher levels
of thinking, and simultaneously measure this possible effect
of the use of silent film.
Both the film and non-film groups were taught lessons
that were developed by the present investigator from skele-
tal materials available through basic outlines provide~ by
the senior investigator. Lesson plans for the twelve reli-
gious readiness concepts were compi led from many expert
resources in the area of religious education. Planning the
lessons enabled the teacher-investigator to control the level
and quantity of questions. The resource material and lesson
plans are noted and described in Appendix A.
The following are the religious readiness concepts
taught during the study: (1) Greatness, (2) Strength, (3)
Goodness, (L~) Lov~ng Concern, (5) Watchfulness, (6) Service,
(7) Nature-Gad's Sacrarnent, (8) Enj9ying Creation, (9) Man-
Self Awareness, (10) Man--Steward of Creation, (11) Family
Helpfulness and (12) Religious Experience. Seven of the
33
thirty-four lessons presented were used to reinforce concept~
The children involved in the study came from four dif-
ferent classroorns. Teachers of these classes released the
children twenty minutes daily for the duration of the project
and provided no other religious instruction.
Design of the Study
The study itself consisted of thirty-two lessons taught
during a seven vleek period. It began after t'he chi ldren had
been in school a month during which time rapport had been
established and the children acclimated to the school.
We assume that there are certain periods of the child's
development when specific experiences are more mean-ingfully
religious. Each level of development has to fulfi 11 the
needs of the child at that stage and also prepare him for the
next. Thus even at the sub-religious readiness stage of de-
velopment the child is challenged by higher level of question-
ing. Not only should he respond VJith simple repetition (an
indication that he ;s present to the teacher or to his peers
and able to repeat what has just been discussed) but that he
should be able to summarize factual information and should
begin to attack simple how and why questions.
The present i nvesti gator constructed a method of nlca-
suring and evaluat~ng the abi lity of the pupils in the
project to deal with increasingly higher level questions.
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She sought to stimulate the pupils by carefully designing
and controlling the number and level of questions and to mo-
tivate by immediate social reinforcement in the form of
praise.
The investigator composed five questions of each of the
three levels for each unit for each pupil. Each chi ld was
challenged with two questions daily. The questions were
always precise and clearly worded for the children. By ro-
tating the challenge level for each chi ld and systematically
inviting him to higher level reasoning the investigator i~
sured that all the pupils in the study were stimulated to
more abstract reasoning, not just the more participative
pupils. In an effort to safeguard spontaneity on the part
of the children, any student who volunteered was allowed to
supply the answer for youngsters hence the difference between
number of questions responded to by various subjects who
"missed" or didn1t fully answer the question. On occasion
if the level three questions were too difficult for the pupil
the investigator would alter the level by reducing them to a
lowe r 1eve 1 •
The class sessions were taped to provide an accurate
rating of the number and quality of pupil responses. After
each lesson the tapes were analyzed for the responses of the
students. At the conclusion of the study the measurements
were gathered into three sections or Unit clusters. Each
35
section incorporated all the responses of the subjects for
four lessons (approximately ten classes). The responses
were graphed in Unit clusters.
During the three weeks preceding the study the investi-
gator oriented the students to the planned form of presenta-
tion and questioning technique, as well as to the environ-
mental factors. She also used this time to establish rapport
with the groups.
Since the physical setting is important to a study,
arrangements were made to reduce anything that might detract
from an optimal learning situation. The room was well-
lighted, and carpeted, had frosted windows, and was located
in a quiet corner of the buildingG Because the children
could gather about on the carpeted floor, it was judged to
be a less structured situation and more conducive to pupil-
teacher interaction as well as to less distraction. A teacher's
desk, a low-standing chalkboard with a fi 1m screen attached, a
concealed tape recorder and microphone were the only furnish-
ings.
Because there was fear of confusion to the students by
a rotation of classes, each class met at the same time daily.
The film group met first period each morning. After a ten
minute period for transition, the non-film group assembled
for their class which was in every essential feature, except
the form of the visual presentation, identical with that of
36
the fi 1m group.
There were few absences during the study. However, the
teacher supplied the lessons missed when an absence did occur.
Summary
This investigation was primari 1y concerned with evalu-
ating the assumption that carefully designed questioning
could increase the level of response in educable mentally re-
tarded children. It also sought to explore ~he use of film
in teaching religious truths and its possible influence on
the child's abi lity to respond at a higher level.
The present chapter was devoted to the purpose of the
study, the description of the population, explanati6n of




The first objective of the present study was to evalu-
ate the effect of the technique of planned questioning in
stimulating a higher level of response in educable mentally
retarded children during an instructional period.
The second research objective was to examine whether
silent film had any effect on the children's level of re-
sponse.
Pertinent data for this study were obtained by teach-
ing comparable lessons to a fi 1m and non-film class and lis-
tening to the tape of the class sessions and evaluating each
pupil IS level of response. Graphs were prepared to indicate
the performance levels .of individual pupi 1s and groups. Graphs
seem to be the clearest means of illustrating the quantity and
quality of responses since the size of both groups was small.
Level One Data
The data indicate that seveh of the children grew In
the number of level one questions they could correctly
answer, five remained the same from the first unit to the
last and eight of the chi ldren showed a loss bf one to two
correct responses. This level requires the students to have
37
a conscioLisness and awareness of the subject matter being
presented.
The film group answered 88% (56 out of 64) of the ques-
tions correctly in the first Unit, responded correctly to 81%
(57 out of 70) of the questions during the second Unit and in
the last Unit the number of correct responses increased to
92% (69 out of 75). Correct response total for this group ~­
creased from 56 in the first Unit, to 69 in the last. See
Figures 1 and 2.
During the first Unit the non-film group answered 95%.
(54 out of 57) of their level one questions correctly; in
the second Unit 78% (48 out of 54) of their answers were
correct; the last Unit shows 94% (49 out of 52) correct re-
sponses. Correct response total ,for this group decreased
from 54 in the first Unit to 49 in the third Unit. Possibly
this was due to the teacher asking more level one questions
to keep the film group's attention during the orientation
and comprehension check.
Total results for the Units indicate that the non-fi 1m
group answered 92% (151 out of 163) of their level one ques-
tions and the film group responded correctly to 88% (182 out
of 209) of the g,iven level. The film group was asked 12%more
level one questions and answered correctly 9% more of these
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correctly responded to a mean of 3.1 more level one questions
during the lessons than did pupils in the non-film group.
See Figures 3 and 4.
Level Two Data
As can be observed in the graphs for the individual pu-
pils (Appendix B) and those for the groups, the teacher
asked a greater number of level two questions. The increase
in number of questions was not planned by the teacher, but
rather was the result of pupil-teacher interaction, teacher-
media interaction or pupil-media interaction. The teacher
often felt the need to question pupils of both groups regard-
ing their understanding of the instructional materials.
All the pupils made considerable gain in the number of
level two questions they were able to answer correctly. This
indicates the children learned a great deal of factual info~
mation and were able to recall and verbalize about it.
In the first Unit, the film group responded correctly
to 91% (88 out of 97) of the questions; they responded cor-
rectly to 85% (115 out of 136) of the questions in the second
Unit and in the last Unit the group answered 85% (150 out of
176) of the questions correctly. Correct" response total for
this group increased from 88 in the first Unit, to 150 in the
last. See Figures and 2.
The non-film group answered 83% (71 out of 86) of their
42
questions correctly during the first Unit, res.ponded correct-
ly to 82% (93 out of 113) of their questions in the second
Unit and to 89% (156 out of 176) of the questions in the
third Unit. The correct response total for the non-film
group increased from 71 in the first Unit, to 156 in the
last Unit.
However, for the entire study the graphed data reveals
the film group able to correctly answer 86% (353 out of 409)
level two questions. The non-film group responded correctly
85% (320 out of 375) of the total number of questions. See
Figure 3.
Level Three Data
·It is level th·ree questions, those demanding pupi 1 ex-
planation or interpretation, that ·require the pupil to think
and reason more abstractly. The ability to perform these
cognitive operations may depend on the maturation of the
child or may be a function of either content presented,
method employed or materials used. Aschner states: liThe
teacher can stimulate remembering, reasoning, evaluating and
creative thinking in any classroom, at any grade or ability
1eve 1• I) 1
lM.J. AschnGr, "Asking Questions to Trigger Thinking,"
Journal of the National Education Association, L (September,
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Five children in the film group showed an increase in
their ability to answer level three questions. Total ~crease
in questions answered correctly from Unit I to Unit III was
13, while the total decrease was 5. All the five children
who showed decreases, registered one less question correctly
answered, while the range of increase was from 1 to 4 with a
mean increase of 2.6 questions correctly answered. In the
non-film group there were three children who failed to show
an increase in their abi 1ity to respond to this level of
questioning and registered a total decrease in correct re-
sponses from Unit I to Unit III of 5 questions. Four children
indicated a total increase of 9 questions, a mean of 2~3 per
child; while three children indicated no change at all.
During the first Unit the fi·lm group answered 57% (36
out of 63) of their level three questions correctly; in the
second Unit they responded correctly to 66% (46 out of 70) of
their questions, and 75% (44 out of 59) of the questions
were answered correctly in the last Unit. Correct response
total for this group increased from 36 in the first Unit to
44 in the last Unit. See Figures 1 and 2.
The non-fi1~ group responded correctly to 67% (41 out
of 61) of the questions in the first 'Unit; answered 55% (38
out of 69) of the level three questions correctly in the
second Unit and 67% (45 out of 67) of the level three ques-
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tions were answered correctly in the third Unit. This group~
response increased from 41 i n the fi rs t Uni t to 45 i n 'the
last Unit.
The graphs comparing the group performance for the
entire study shows the film group answering 66% (126 of the
192) of their level three questions and the non-film group
responded correctly to 63% (124 of the 197) of the questions.
See Figure 3 and 4.
Data on Individual Children
Analysis of data for individual children revealed in-
teresting variations in patterns of growth. See Appendix B
for pupil graphs.
Dana, a pupil in the film group registered the great-
est gains of any child. She was 10-5 chronologically with a
me ntal age 0 f .5 - 9 and a n I Q 0 f 55 . In the first Unit Dana
ans\vered 86% (6 out of 7) level one questions correctly, and
correctly responded to 83% (5 out of~) of the level one
questions in the last Unit. She responded correctly to 80%
(8 out of 10) level two questions in the first Unit and an-
•
swered 82% (14 out of 17) in the third Unit. Dana answered
20% (lout of 5) level three questions in the first Unit and
in the third Unit she managed to correctly respond to 100%
(5 out of 5) of the level three questions.
Nancy, a non-fi 1m group pupil, age 12-9, had a mental
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age of 6-10 and an IQ of 58. During the first Unit she an-
swered 100% (6 out of 6) of the level one questions correc~
ly and answered 100% (5 out of 5) level one que~tions in the
third Unit. She responded correctly to 100% (9 out of 9) of
the level two questions in the first Unit and answered 94%
(15 out of 16) of the level two questions in the last Unit.
Nancy, responded correctly to 67% (4 out of 6) of the level
three questions in the first Unit and answered 83% (8 out of
11) of the level three questions in the last Unit, indicating
the greatest gain in level three responses.
Rebecca, a pupil in the non-film group, decreased mar-
kedly in level three correct responses. She was 9-4 and had
a mental age of 6-4. Her IQ was 66. Rebecca answered 100%
(5 out of 5) of the questio~s correctly in the third Uni~
She answered 100% (6 out of 6) level two questions in the
first Unit and 79% (11 out of 14) of the questions correct-
ly in the last Unit. In the first Unit, Rebecca responded
correctly to 100% (6 out of 6) level three questions and in
the last Unit she answered only 43% (3 out of 7) of the que~
tions correctly.
Kathleen, a pupil of the film group, was 10-3. She
had a mental age of 5-8 and an IQ of 56. In the first Unit
she answered 50% (3 out of 6) level one questions correctly
and 83% (5 out of 6) in the third Unit. Kathleen responded
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to L1-3% (3 out of 7) 1eve 1 two questions in the first Unit
and to 4~·% (4 out of 9) i n the last Unit. In the first Unit
she did not answer any of the six 1eve 1 three questions but
did respond correctly to 50% (2 out of 4) of the questions
in the last Unit. In this case, the investigator hesitated
to increase the number of questions asked because of her
lack of response in the initial Unit. Possibly the increase
would have frustrated the child.
Other pupils increased or decreased in levels of re-
sponse in less dramatic variations.
Total Data Per Pupi 1
Level one questions indicate awareness and attention
of the pupil to the presented subject matter. There\vas a
total of 372 level .one questions asked by the teacher during
the study. This indicated the teacher asked a mean of 18.6
questions per child. Correct responses for the entire study
totaled 323. The mean of correct responses per child was
16.2 questions.
There was a marked increase of level two questions be-
ing asked and correctly answered by the pupils in the third
Unit as compared with the first Unit. A" total of 784 level
two questions were asked during the entire study. This gives
a mean of 39.2 level two questions per child. The total of
correct responses numbered 673. Each chi ld correctly re-
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sponded to a mean of 33.7 level two questions.
Floyd's study revealed that most teachers tend to be
too thrifty in asking higher level questions. 2 This present
study indicates the teacher asked a total of 389 level three
questions during the study. She asked a mean of 18.9 ques-
tions per chi ld. The pupi 1s responded correctly to a total
of 250 level three questions. Pupil mean for correct re-
sponses of this level was 12.5.
Pupi 1 Questions
As the investigator evaluated the pupil responses a~
other dimension of level of cognitive functioning became
evident, namely that of pupi 1 questioning. The last Unit of
lessons was then specifically analyzed with respect to num-
ber and level of questions put to the teacher by the pupils.
It became increasingly noticable that the film group pro-
pqsed more questions than the pupils of the non-fi 1m group.
The fi 1m group asked a total of 2L~ level two questions
and 7 level three questions within the last Unit.
The number of level t\\'o questions askeq by the non-fi 1rn
group totaled only three. They did not ask any. level three
questions. The f-i 1m group asked '2'1 more level two 'questions
than the non-film group. Obviously there was no possibi lity
------_._.~-_._-
2F1oyd, op. cit., pp. 53-150.
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of pupi 1s asking level one questions since this level was
utilized to sustain attention.
It is in this area that the film appeared to exert
significant influence. The graphs indicate the fi 1m group
having a marginal increase in their ability to respond to
level two and level three questions. However, the pupi 1
questions of the film group seem to suggest that the fi 1m was
able to arouse a curiosity and a wonder within the pupils of
this group. This was not characteristic of the non-fi 1m
group.
The following are examples of the pupil questions that
were stimulated by the fi 1m presentations: Ills the tiger wi 1d
to God?'J, "vJhy are the anirnals put in the ZOO?'1, and IIHow
deep is the ocean?"
Teacher Observation
Planned questioning did stimulate and keep the atten-
tion of the students during the instructional period. In-
teresting, too, is the fact that the question technique did
promote greater pupil-teacher and pupil-pupil interaction.
The instructional period became a shared time of teacher-
pupil exchange. As the study progressed and the chi ldren
abs~rbed more factual matter they became eager to show and
share their knowledge. The frequent invitation to respond
'gave the children opportunity to do this and consequently
51
each child's self-esteem was growing. Attention and eager-
ness was evident in the child1s readiness to respond to the
teacher's questions.
Social reinforcement was used by the teacher to give
the child confidence and further encourage him to continue
in answering the designated questions. It is of importance
to note that the pup; 1s also began reinforcing themselves
and each other with words of praise. For instance, after
.
one boy's correct answer another child said, "That was very
good! II Another time Mi chae 1 cheered for hi mse 1f when he
had given a correct answer.
The level of response most readily modified by the
technique of planned questioning was level two. This level
demanded that the child have the ability to listen, recall
and to be able to express this information. It is evident
than that these children are in a sub-reiigious stage of in-
tellectual development as described by Goldman. 3 It is
characteristic of children of this stage of development to
have the ability to absorb a great deal of data, to begin
to answer simple 1thow" and "why l1 questions.
It was evidenced by the children's responses in the
3Go ldman, Ope cit., p. 47.
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course of the study that they were learning new religious
concepts. In addition to this they were also progressing
in their language development. The children were speaking
in more complete and longer sentences.
After presenting the lesson on Nature-God's Sacrament,
the teacher asked the question: "Why did God make the \vorld?'J
and one pup ill s response was, JlGod made the "Jor 1d for us to
live in and to share in.'J
During the comprehension check of the lesson Man-Self
Awareness, the teacher presented the question: I'Why is man
the greatest of God's creatures?ll The child made the fol-
lowing response: "Because he can think, he can learn and
he can love God. 11
One of the questions during the lesson Man-Steward of
Creation was, "Why did God put people in charge of the world?"
and the pupi 1 responded with, "Because He loves us and we
can th i nk and do many thi ngs. IJ
Again, in the lesson on Religious Experience the tea-
cher presented the question: "Who is the only creature that
can give love to God?" The pupil replied, "Man is the only
creature that can give love to God.'1
Summary
The quantity and quality of responses obtained by
planned questioning were graphed to indicate pupi 1 ability
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to respond to a given level of questions within the three
Units of the study. The graphs reveal a small increase in
group performance in answering the levels of questions with-
in the Units and for the entire study. The film group showed
a slight advantage.
The group findings were indicated by the percentage
and proportion of correct responses. It can be seen that the
differences between the groups were not significant. A dif'-
ference was found, however between the film group and the
non-film groups in the number of questions put to the teacher
by the pupils. The film group exceeded the non-film in ques-
tions asked in the last Unit of lessons by a margin of 24
to 3.





This study was conducted to test the assumption that
the technique of planned questioning would evoke higher
level responses from educable mentally retarded children in
religious instruction.
The effects of si lent colored film in stimulating
higher level response in educable mentally retarded children
was also investigated.
Population
The twenty children (IQ range 49-77; M.A. range 5~5 -
7-5) involved in the study were enrolled at St. Coletta
School, a private residential facility in Jefferson, Wiscon-
sin. The children were divided into two equated groups.
Each group was composed of ten children.
The same method of planned questioning was used as the
teaching technique for both groups and the different response
levels from the first lesson to the last. The lesson plans
and planned questions were also identical.
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The only variable was the use of si lent film with one
group. Non-film visuals were supplied by the teacher of the
other group.
Treatment of the Data
Three levels of questioning were established as a cri-
terion to evaluat~ pupi.l response. Level one required the
pup; 1s to be aware of the concept being developed and to be
ab 1e to repea t wha t ha d ju s t been sa; d by the .teacher. Leve 1
two questions demanded that the pupils remember factual in-
formation of the presented lesson and to express this data.
Level three challenged the students to give explanations
and/or definitions regarding lesson content.
Data for the study was obtained from the daily taped
sessions of both groups. The level of response for each was
tall ied and 'tJhen the study terminated the level of response
for each child and the groups were graphed in three Unit
clusters. Each child1s graph indicates his total number of
responses, the number of correct responses and the level of
each response. The group graphs indicate the same informa-
tion.
The present" investigator was primarily concerned with
evaluating the technique of planned questioning and its
effects on the modif~cation of educable retarded children l s
pattern of response. Data for the thirty-two lessons were
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analyzed and the child's correct number of responses and his
level of response in the first Unit were compared with his
correct number and level of response in the final Unit of
the study. However, it was necessary to have equated groups
for the film study.
Results
Statistical analyses of IQ and M.A. indicated no sig-.
nificant differences between the film and non-film groups.
The groups were considered to be equivalent in these dimen-
sions at the time the study began.
Evaluation of an individual IS performance was made by
comparing his quantity and quality of response in the final
Unit with his responses in the initial Unit.
The non-fi 1m group responded correctly to 92% level
one questions during the entire study while the film group
correctly answered 88% of their level one questions. See
Figure 3.
The film group correctly answered 86% of their level
two questions during the study. This was a very slight in-
crease in comparison to the non-film's correct response of
85%.
For level three questions, the film group totaled 66%
correct responses while the non-film group answered 63% of
their total level three questions.
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However, there is a difference in pupi 1 questioning
between the film and non-film group. In evaluating thepupil
responses in the last Unit of tapes, the investigator found
that the film group asked a total of twenty-four level two
questions and seven level three. The non-film group .asked
only three level two questions and did not ask any level
three questions.
Implications
The teacher must be knowledgable and skillful in the
use of the technique of questioning if it is to be an effec-
tive and purposeful teaching method. Much time and thought
is needed to carefully analyze subject matter and to consi-
der the type of questions that must'be prepared in order to
motivate the pupils, to provoke thinking and to stimulate
learning during an instructional period.
Advantages of the technique of planned and controlled
questioning with educable mentally retarded children would
seem to be:
1. Planned questioning allowed greater opportunity
for teacher-pupil interaction. This is evident in
the individual and group graphs in addition to the
total questions that were asked, the total of cor-
rect responses per group and per pupil.
2. The level of response that was most affected by
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this technique was level two. It was this level
that demanded factual information. Each child cor-
rectly responded to 33.7 level two questions during
the study.
Nevertheless, level three responses were also
affected by method-media interaction. The film
group showed an 18% gain from the first Unit to
the final Unit.
3. It was found that the technique of planned and
controlled questioning in some manner related to
the teachers expectancy. The children began to
realize from the frequency of designated questions
that the teacher expected them to recall, to think
and to express their knowledge.
4. Although there were more level two questions asked,
nevertheless each pupil was challenged to a higher
level of thinking by the level three questions. A
mean of 18.9 level three questions were asked each
pupil during the time of the study.
There had not been any known research on the use of
silent colored film in presenting religious concepts to edu~
cable mentally retarded children. The fi lms used in this
study were especially designed by the senior investigator to
present a single concept. Fi 1m length and speed were care-
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fully considered for the educable mentally retarded child.
Although St. Coletta School has a rich supply of in-
structional materials the teacher had difficulty in finding
materials for the non-film group that were as beautiful,
alive and as realistic as the colored film.
It seemed that the teacher-film interaction proved to
be more interesting to the pupils and to be able to sustain
their attention for a longer period of time than the ordi-
nary teacher-media interaction. The film presentation eli-
minated the usual teacher~talk needed to present the lesson.
It was also noticed that the film group more readily
identified with the persons and situations in the film than
the non-film group identified with persons and situations
in their materials.
The silent film helped the child to focus his entire
attention on the film content. It also allowed the child to
comment, to exclaim and even ask questions. The fi lrn did
arouse curiosity in the pupils that the other media was not
able to do.
A special educator states:
.•. retarded children need a teacher who is encouragingly
"impatient '1 and realistically demanding--one vJho requires
them to "stretch 'J a little more each day to meet her
continually revised expectations for them. 1
1Si s ter Joa nne Ma r i e Kli ebha n, lIThe Ef fee t of Goal-
Setting and Modeling on the Performance of Retarded Adoles-
cents in an Occupational Workshop,'J Unpublished Doctoral
Dissertation, University of Illinois, 1966.
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If a teacher is to do this for chi ldren than methods and
media must be carefully considered so that' they will give
maximum effectiveness to the presented subject matter whe-
ther it be religion, reading, arithmetic or any other
academic subject.
Suggestions for Further Research
The findings of the present study have indicated the
need for further investigation of effective technique-media
interactions that will ensure the educable mentally retarded
pupil the greatest possibl.e development as a person and a
Christiano
Suggestions for further research include:
1. Studies similar to the present one to investigate
the effectiveness of planned and controlled ques-
tioning in other academic areas and will various
mental age groups.
2. A study of the nature and extent of the different
levels of teacher proposed questions as a factor
influencing pupil proposed questions.
3. Replication of the present study using the tech-
nique of planned questioning' as the only experi-
mental variable.
4. Investigation of the optimal film length in using
silent colored film with educable mentally re-
tarded children.
5. There s till rema'i rlS the need for fu r lher resea rch
into various aspects of the use of fi 1m with ed-
ucable mentally retarded children: sound, color,
length, animation and speed.
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Date: October 9, 1968
Lesson One Part One
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CONCEPT: Greatness-Majesty
AIM: To help the chi ldren become aware of God's Greatness
through creation.
READINESS:
When you walk into your house there are many things that
show Mommy and Daddy's love and care for you. Now there are
many things you see or hear or smell or feel and all of these
things show and tell us something. You know that the whole
world is a gift of love from God our Father. God is so good
and great that He gives us all that we have. Today we arego-
ing to look for things in the picture/pictures that show God's
love and greatness.
PRESENTATION:
Fi 1m Group: Film on Greatness-Majesty
Non-fi 1m Group: Attractive to pictures to awe and delight
the children and to lead them to understand that the Maker
gives a 11 t his i n love.
COMPREHENSION CHECK:
Name some of the things you saw that show God's greatness.
(Tall mountains, water, trees, sunlight, and sky) We can make
some things - e.g. in art class - but they cannot live or grow.
God the Father is so great He formed and made the high strong
mountains, the fast moving waters, the sky that never ends
and the warm, great sunlight that helps plants and animals and
all of us to grow. All these things belong to God and they all
do what God made them to do. God lets us use all of these beau-
tiful things.
CLOSURE:
You have just seen many things that show God's love and
greatness. You have also told me about God our Father, His love
and that you talk to Him when you pray_ Now let us all think
about God and tell Hifn how much we like'the things He has made.
Say after me: "Dear God, ho\tJ great You are. Thank you for the
rna unt a ins, the wa t era nd sun 1i ght . I 10 ve Y() U • I I
INSTRUCTIONAL MATERIALS
--~----- --_.
Fi 1m Group: 16 millimeter silent fi 1m on Greatness-Majesty
Non-film Group: Eight large colored pictures of mountains,
water, trees and sky.
Date: October 10, 1968
Lesson One Part Two
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CONCEPT: Greatness-Majesty
AIM: To help the chi 1dren become even more aware of God's
greatness shown through creation, and more especially
through man.
READINESS:
You learn about others by the things they do - you know
you have a loving mother because she fixes a good dinner for
you, you know you have a stong father by the strong things
he can do and you know that your teacher cares for you by the
help she gives you each day. Now listen carefully: you learn
about God by the things He has done and is doing for you. Yes-
terday we saw a picture/pictures and there were many things in
it that help us remember how wonderful and great God is. (Help
children recall what they saw by questioning).
God's greatness is shown in all these th~ngs around us.
But there is one thing God has made that shows His love and
greatness more than anything else. I know you would like to
see the picture/pictures again. This time I want you to look
very carefu 11 y for someth i ng "that shows God I s greatness more
than anything else.
PRESENTATION:
Fi 1m Group: Fi 1m on Greatness-Majesty
Non-fi 1m Group: Large colored pictures
Elicit answers in an effort to help children to discover
that Man is the creature that shows' God's greatness more than
anything else.
COMPREHENSION:
Let us talk about the mountains, plant~ animals and man
for just a few minutes. *(Teacher draws steps on the chalk-
board and places the various levels of creation on the steps.)
You know the mountains are great, but can they move or grow or
think? You know that trees can grow, but can they move and
think? You know that animals move and grow, but can they think
like man? Now man can move and grow and think and Love and
Praise God! Man shows God's greatness more than anything else
because he can love and praise God his Father in away that
nothing else can.
CLOSURE:
Go~d the Father loves you very much and you Hi s Chi ldren
want to return that love. Let us sing a prayer about it:
"God's Children" (God's Gifts to Us, W.H. Sadlier, Inc.), p. 216.
INS TRUCTI 0 N.A L. MA TERI ALS :
Same materia1s- as in Lesson One, Part One.
:;'({:.).. 1d\,-
,/J\f\ ;1 ~ r-
Date: October 11,1968
Lesson Two Part One
69
CONCEPT: Strength
AIM: To help the chi ldren to become aware of the power ~nd
strength around us in hopes to lead them to an under-
standing of God's almighty power.
READINESS:
Do you know what it means to be powerful or strong?
It means to be able to do great things. Can you tell something
you have seen that is powerful? In the picture/pictures today
you are going to see some machines that are very powerful.
PRESENTATION:
Fi 1m Group: Film on Strength
Non-fi 1m Group: Fi lmstrip "Trucks at Work"
You saw how strong these machines were and you have seen
how powerful jets and ships are. If you watch TV tonight and
see our rocket ship going into space you will see how much
power the rocket must have to lift the ship off the earth and
into space. Can you think of any other machines that are
powerful?
Machines aren't the only things that are full of power.
Animals also show power and strength - horses, elephants, tigers,
and lions are powerful. Sometimes people use powerful animals
to help them work; they use horses or elephants.
Different weather shows power. Think of lightning and
windstorms, or the power of the sun. If you have visited a
lake or an ocean, you have seen the powerful waves.
COMP REHENS I ON Cr1ECK:
All these--thiings you have seen and talked about are
powerful. Some show the power of God - animals, wind and sun.
Machines are made by man; man uses his power of thinking to
make them. The power to think comes from God. God is al1-
powerful; He can do all things. The things you talked about
this morning show you God's power.
CLOSURE:
God can do all things. He is all-powe~f~l. ·He loves us.
Let us sing our song of love to God. "God's Chi ldren" (Referrence
given in Lesson One, Part Two)
INSTRUCTIONAL MATERIALS:
Fi 1m Group: 16 millimeter si lent film on Strength
Non-film Group: "Trucks at Work" (Curriculum Filmstrip)
Date: October lL~, 1968
Lesson Two Part Two
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CONCEPT: Strength
AIM: To help the chi ldren become aware of God's strength and
power especially shown in man.
READINESS: Last Friday you talked about power and strength.
You said that when something or some person had power it is
able to do great things. You saw a film that showed power-
ful machines. Let us watch it again and talk about the
things that machines are able to do.
PRESENTATION:
We know that these machines are rnade by man - by people.
God the all-powerful shared his power with you, with people.
God gave you the power to think and do different things. Let
us think about the last time you were here in this room. You
talked about power in machines. You said that' jets, rockets
and bulldozers have power. You also said that some animals
have power and different kinds of weather show power. These
things show God's power. He i·s all-povJerful. \~hen I say that'
He is all-powerful, I mean that He is able to do great things,
all things. Now God in His great power made the world - the
water, land, trees and plants, aninlals, and best of all~ tv1an.
Man, too, is a sign of God's powerG Man is the greatest of
all things God made. Why? Because God gives man power to do
many things: to think, to learn, to love and praise Him.
COMPREHENSION CHECK:
What has God given us? He has shared with each of us
some of His power. Like God our Father, each of you can think
and learn and love. None of the other creatures' of 'God are
made like God. He loves man so much and wants man to love Him
and to be happy with Him. What does God want from man? Why
does God want our love? We have power to think and know and
love and to do many other things.
CLOSURE:
God our Father gives you power to work for Him in making
the world better and a happier place to live in. Let us all
use this power and work for God by making St. Colet~a's a bet-
ter place by doing our best in school and by loving God and
trying to love those we live with here at school.
INSTRUCTIONAL MATERIALS:
Same materials as in Lesson Two, Part One.
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Date: October 15, 1968
Reinforcement of Lesson One and Two CONCEPT: Greatness and
'Strength
AIM: Reinforce the concepts of greatness and strength_ To
develop an awareness of God's greatness and strength
through creation.
READINESS:
The last few days you have been talking about something
very great and important. You have been talking about God and
the things He has made for us. You said you learn by seeing,
by hearing, by touching the things around you. These many
things show us something about God. God is our loving Father
who can do all things. He gave us the whole world as a gift
of love. All things belong to Him but He wants us to use them.
PRESENTATION:
God's greatness is shown in the mountains, plants and the
animals that delight us and help us. But man shows God's great-
ness more than anything else .. No other creature of God is grea~'
er than man. What can man do that no other creature of God can
do? He can love God.
COMPREHENSION CHECK:
What can we do to show our love for God?
How do we know that God 'loves us?
What does powerful mean?
No other creature has power to think, to know and to love
God like man can. Like God we can think, know and love. God
has given us this power; He gave it to us because He loves us.
How can we show our love to God.
CLOSURE:
Today we are going to draw pictures of things around us.
These things help us to know how great or powerful God is. The
pictures that show God's greatness will be taped on one wall;
the pictures you draw that show God's power will be taped on the
other wall.




Date: November 4, 1968




AIM: To instill an appreciation, love and gratitude for the
world and the beauties of creation.
READINESS:
It is so nice to see all of your happy faces on this
beautiful morning. Why should you be happy this morning? Who'
gave us eyes to see, ears to hear and the sense of' touch?
There are so many things around you to make you h~ppy. There
are things that are full of color, big things like mountains,
small things like tiny ants; there are beautiful sounds to
hear. Where did all this beauty come from? Yes, everything
God made is good. Why did He make all things? He made them
for man to use and enjoy. He wanted all men to live together
and work together in a happy in this world. How joyful we
should be VJith all these things. When we feel ,so happy about
our world we can say one word to show our happiness. We can
~ay ALLELUIA.
PRESENTATION:
The picture/pictures that you are going to see will fill
you with such happiness that you will want to say ALLEL~IA!
COMPREHENSION CHECK:
What are some of the beautiful things we saw?
Where did al 1 these be~utiful and useful things come from?
Why did God make them?
What can you say to tell God how happy you are with all
these gifts of His love?
CLOSURE:
We can tell God how happy we are with these gifts of love
when we pray. We can say THANK YOUc Today you will tell God
hO"'J great and wonderful He is. IILord, how great and wonderful
You are! II
INSTRUCTIONAL MATERIALS:
Film Group: 16 millimeter silent film On Nature:
God's Sacrament
Non-film Group: Transparencies: Mountain scene and
ocean scene
Children added strokes to the pictures
to illustrate further.
Date: November 5, 1968




AIM: To develop delight for God's world.
READINESS:
Do you remember hOVJ important i tis to say "Good
Morn; ng ?'I It i s wi shi ng another person a ni ce day. Have you
ever watched a mother and father bird get their ne~t ready for
their baby birds? They pick up bits of fuzzy seeds or straw;
sometimes even their own feathers. They spend a long time
getting a home ready for the baby birds.
PRESENTATION:
God our Father prepared with great love and care a home
for all of us. In His great love and power He prepared the
world for our home. If you look up into the sky you see some
of the things God has made. The sun, moon and ,stars give us
light. The sun makes us happy by its brightness. We do not
like to be in the dark but we .need darkness to help us sleep
and rest. God planned just enough light" and enough darkness.
He made the sun, moon and stars for u~ to enjoy and to use.
Yet these things cannot know God; they cannot love Him.
When you walked to school this morning you walked on the earth.
The land or earth is our home. We use the land as a place to
build our homes and cities. The farmers use the land to plant
seeds and raise the vegetables that our bodies need to grow.
Water is another gift from God and a very important gift. You
are not too old but you have seen different plants and trees,
flowers and vegetables. We use trees to give us shade in the
hot summer; their wood for furniture and for making our homes.
Everyday we eat something made by God. Most of our food comes
from different plants. These grow from tiny seeds, put in the
ground and the sun and rain help them to grow. Animals are al-
so creatures of God. Some animals we enjoy; others we use for
food. Let us look at some pictures and thank God for these
gifts.
COMPREHENSION CHECK:
All these things we have tell us we have a loving Father
who plans and cares for us. For whom did God make all these
things? Why did He do this?
CLOSURE: Let us pray together: Stars of the Lord--Praise the Lord
Sun of the Lord Praise the Lord
Earth and Water II II II
Plants of the Lord" II II
All you people of the Lord
INSTRUCTIONAL MATERIALS:
Same materials as Lesson Seven, Part One.
Date: November 6, 1968
Lesson Eight Part Two
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CONCEPT: Enjoying Creation
AIM: To help the chi 1dren to appreciate and enjoy creation.
READINESS:
Who made the world? Everything God made is good. When
we look up into the sky we see things God made. What are some
of the things? God made the land - some high parts that we
call mountains and the low parts \tJe call valleys .. God made
water - rain, ocean and lakes. How do we use water? God al-
so made different plants and flowers. Everyday we eat some-
thi ng made by God. Let us say "thank you, God" for a 11 these
things.
PRESENTATION:
God is happy when you like what He.made for you. When
you look around and see all these beautiful things God made
you can say "How much God loves me! II When you' see the beau-
tifu1 sky, you can say, IIHow much God loves me!11 When you
see growing plants and different animals., you can say, "How
much God loves me! II A11 these th i ngs were made for us to
enjoy. Today, we are going to see so~e more pictures of things
God has made for us. I know you are going to enjoy the picture!
pictures you wi 11 see.
Film Group: Film on Enjoying Creation
Non-film Group: Filmstrip "Farrlilies in the ZOOII
COMPREHENSION CHECK:
Let us talk about the pictures that you have just seen.
Who made all the creatures you saw in our pictures? Why did
He make them? All of these things are good but none of these
thi.ngs - the sun, plants, water and not even the animals you
you saw and talked about can talk to God in prayer. Not one
can love God.
CLOSURE:
Today let us all offer our thank you to God for all
these creatures.
INSTRUCTIONAL MATERIALS:
Fi 1m Gr 0 up: 16 nlill i me t e r s i 1en t f i 1m 0 n Enjoy i ng
Creation
Non-fi 1m Group: Fi lmstrip "Fami lies in the ZOOII
Date: November 7, 1968
Lesson Eight Part Two
75
CONCEPT: Enjoying Creation
AIM: To continue to help the children to appreciate and
enjoy creation.
READINESS:
Good Morni ng! I have a very speci a 1 prayer for us to
say as we begin this new day. Each of you will take turns
in saying a line of the prayer after me. (Parts of the
Benedictus) To whom do all things belong? Why do'the trees,
sun, and animals belong to God? All these things that God
made please Him by just being what God made them to be.
God made the sun to shine and give bright light and so it does.
God made the different plants and trees to bear fruit and so
they do.
God made some animals to be wild and so they are.
God made some animals to be tame and so they are.
PRESENTATION:
All th>ings do \"v'hat God made them to do. Some animals
are strong. Some animals are fast. Some animals are gentle.
Some animals are beautiful. And some animals are funny.
As you watch our movie (or look at the pictures) today
let us see how many things animals can do.
Present fi 1m/pictures. .
What did you see the different animals doing? Animals
can do many things but they cannot do the many things we can
do. But they please God by just being what God made them to be.
COMPREHENSION CHECK:
Who made the strong elephants? Who made the fast tiger?
Wh~ made the gentle and quiet deer? Everything God madeis go~.
Why did God make all these animals? All things God made are
good but can they love God? Why are we greater than all other
things God has made?
CLOSURE:




Film~Group: Same film as in Lesson Eight, Part One.
"Non-film Group: Colored pictures of animals
(Peabody Language Development Kit,
American Guidance Service, Inc.)
76
D~te: November B, 1968
Reinforcement for Lessons CONCEPT: Nature: God's
Seven and Eight Sacrament
Enjoying Creation
AIM: To reinforce the concepts of Lessons Seven and Eight.
READINESS:
God is a loving Father. He has always loved us and
thought of us. He was thinking of us when He made the sun
and stars. Can you tell me some more things that God made
for us?
PRESENTATION:
Look at this picture. (A picture of lightning streaking
across the sky.) What do you see in the summer during a storm
that you also see in this picture? God our Father made all
these beautiful and powerful things. (Show pictures of land,
plants and animals.) God made the land and helps all things
to grow in the earth. All these things we are talking about
are good. God made the waters, the ani,mals that live in the
sea, on the land and in the ai~. Some things He made for us
to enjoy; other things He made for our use. We use the wood
from trees to make our homes, furniture, even our pencils.
We use metal from the earth to make pipes, metal frames on the
windows and doors. We use the animals for food; s~me parts of
animals are used to make shoes or footballs. The wool from
sheep is used for warm sweaters, for coats, and for dresses
and boy's suits. God gave us .all that we have. These are all
gifts of His' love. He wants us to'use His gifts to be happy
here on earth.
COMPREHENSION CHECK:
Various questions interlaced in the presentation to check
on understanding. In addition:
Who did God make all these things for?
Name some things He made us to use for food and clothing?
Name some things He made us to enjoy?
Why are these things all good?
Why did God give us these things?
What can we say to thank Him for these gifts?
CLOSURE:
Let us JOln together in our friendship circle and praise
God and thank Him for these gifts.
INSTRUCTIONAL MATERIALS:




1. A Time for Living: Religious Experience Program In-
troduction, Arlene t~uguelet, Josellna Gartner and Marian
Shreiner. (New York: Herder and Herder, 1968).
2. Come to the Father (Grade One), Office Catechistique
Provincial, Montreal, Canada. (New York: Paulist Press, 1966).
3. God1s Gifts to Us (Grade Two), Mother Marie Venard
Pfeiffer, O.S.U., (ChicagC?: W.rl. Sadlier, 1965).
4. In The Beginning ..• ( Pre-School Introduction to the
Come to the Father Program) National Office of Religious
Education, (NevJ York: Pau1ist Press, 1968) ..
5. The Christian Inheritance (Chi ldren1s Books-Grades One
and TWo), The Rt. Rev. Msgr. Roger Connole and Sister Aline,
C.S.J., (Minnesota: North Central Publishing Co., 1963).
6. With Christ to the Father, (Grade One), Sister Maria
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